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Candidate’s Evidence of Teaching
Allan C. Jeong


During my doctoral studies and previous work as an instructional technology consultant at the University of Wisconsin – Madison, I observed firsthand the sudden growth of the World Wide Web and Internet technologies and the surge in faculty interest in developing new and exciting ways to use technology to improve instructional practices and student learning. As I worked with UW faculty on integrating Web technologies into their teaching, I developed a strong desire to not only to study and teach distance learning technologies, but also the desire to develop and implement my own instructional tools and methods. Since that time, I have found without doubt that my professional interests and my tenure here in the Instructional Systems and Distance Learning program are a perfect match. Being here has enabled me to establish synergy between my roles as teacher and researcher in the field of distance learning. It is because of this synergy that inspires me to teach, advise, and conduct research with graduate students here at FSU and that has helped me to achieve excellent to very good ratings in overall assessment of course instructor in courses taught the last three years (see SUSSAI/SPOT summary form).

To establish the synergistic relationship between teaching and research, my teaching philosophy reflects my interests in collaborative argumentation and creating environments that support critical thinking and discourse skills. Argumentation involves the process of building arguments and counter-arguments to support a position, considering and weighing evidence and counter-evidence, and testing out uncertainties to extract meaning, achieve understanding, and examine complex ill-structured problems. In today’s world, designing instruction to address human performance problems is a complex and ill-structured problem-solving process. Information and technologies are changing and growing at exponential rates. As a result, we are relying more and more on effective team work and collaboration to solve increasingly complex problems. Given this increasing reliance on collaborative team work, my goal is to stimulate and develop students’ ability to collaboratively examine, test, and evaluate alternative viewpoints and solutions in order to understand new information and make better and more informed decisions when developing and implementing solutions to complex instructional problems. To achieve these goals, I engage my students in collaborative discourse and argumentation where personal meanings are re-negotiated and re-constructed as a direct result of conflict produced through social interaction and the juxtaposition of multiple voices. 
The courses where I teach the knowledge and skills to integrate technology into online instruction (including argumentation and critical thinking skills) are EME5457 Introduction to Distance Education, EME6635 Designing for Online Collaborative Learning, EME6415 Courseware Development, and EDP5216 Learning Theories and Cognition. At various and numerous times within these courses, I assign students to opposing teams to conduct competitive debates over instructional design problems and dilemmas related to the course topic. I present students with carefully designed procedures, clear expectations and participation requirements, and precise instructions designed to: a) assist students in developing and systematically testing arguments and counter arguments in Blackboard threaded discussion forums; b) make the process of argumentation more transparent by posting and labeling arguments, challenges, explanations, and supporting evidence (see “Online Debates” in the Other Teaching Evidence) in order to help students monitor individual and team performance; and  c) enable me and my teaching assistants to use the software tools (see “ForumManager” and “Discussion Analysis Tool” in the Creative Activities binder ) I have developed to monitor to what extent students are meeting the requirements, and to assess, diagnose, and deliver timely interventions to improve students’ performance and learning during the debates. Overall, the student feedback reveals that students find the debates to be more engaging and interactive than the class discussions they have experienced in other courses, and find the argumentation skills to be useful and applicable beyond the classroom. I attribute these results to the synergy between my teaching and research activities, developing and testing my methods in class, and revising my methods based on my research findings.
The same argumentation and critical thinking skills used in the online debates are also emphasized and instilled within the course assignments where students apply the same critical thinking skills in individual learning tasks and activities. In most of the assignments, students are asked to identify alternative solutions, critically examine each alternative, select a solution, and explain and justify their decisions. At the same time, I introduce new and emerging technologies to my students (see example materials labeled “Webannotation tools”, and “Collaborative Online Concept Maps” in Other Teaching Evidence) to support collaborative discourse and argumentation. Following each introduction to a new collaborative learning technology, I instruct my students to discuss and critically reflect and evaluate the way the technologies are used within the course based on their knowledge of instructional design and based on their personal experiences with the way the technologies are used within the course.
Teaching Assignments & Effectiveness

During my six-year tenure at FSU, I have taught a total of 25 3-credit hour courses (averaging 4.16 courses taught per year), with three of these courses taught in summer sessions and with an average annual percent of effort assigned to teaching at 50%. Two of the courses I teach are required graduate-level courses, and the other two courses I teach
are elective graduate-level courses. The selected course syllabi and sample instructional materials (see Other Teaching Evidence) show that I am able to clearly communicate course goals, expectations, and requirements; incorporate multiple opportunities to assess student learning using exams; and provide a variety of individual and group assignments delivered over multiple points in time during the semester. The weekly schedules with direct links to all assignments and activities efficiently presented via a single integrated web page (see “EME5457”and “EDP5216” in section “Selected Course Syllabi”) illustrates the high level of organization exhibited in my online courses.

In addition, my consistently high level of concern for students and my availability to assist students (see course evaluations in the SPOT/SUSSAI section) enables my students to speak openly and share their problems and comments concerning the course. I provide students with multiple opportunities to share their comments and suggestions through scheduled discussions, post-activity online surveys, midterm course evaluations, and personal email correspondence. These actions all together enable me to maintain quality in my courses and keep the course content accurate and up-to-date. I also chair the Distance Learning committee charged with the task of proposing and implementing revisions to the distance learning curriculum. My work on the committee has helped me align my course materials and learning objectives with the goals of the Instructional Systems program. Finally, the research I conduct and the professional services I perform (e.g., review papers submitted to instructional technology journals and conferences) provides valuable access to information on proven instructional technologies and methods which I use to inform my teaching practice.
Directed Independent Studies & Doctoral/Masters Committees

The most rewarding and stimulating aspect of my teaching is my work with students in Directed Independent Studies, and students in doctoral and masters committees (see “Graduate Committees & Directed Studies” in Other Teaching Evidence). What I (including my students) find most stimulating are the ideas that emerge when we discuss and synthesize the research interests of my students with my interests in measuring discourse and cognitive processes. I am currently working with four doctoral students in the Instructional Systems program as their major advisor, and I have worked with a total of 13 doctoral students and one master’s student in directed independent studies. Ten of these students are in the Instructional Systems program, two students in Information Studies, one in Multilingual & Multicultural Education, and one in Sports Psychology. The directed independent studies have resulted in a total of six peer-reviewed papers presented or to be presented at national conferences, three peer-reviewed publications (two of these in ISI journals), one peer-reviewed paper in press in an ISI journal, and one paper in review. I have or am currently serving on eight doctoral dissertation committees (one as major advisor, two as an outside member) and one master’s thesis committee. I look forward to working with more students in the future and attracting more students to the Instructional Systems Program.
Student Mentoring


To support students in ways that go beyond the confines of the classroom, I served as the primary advisor for all the Open and Distance Learning (ODL) majors during the first two to three years of my tenure (numbering 40+ students). I continue to serve as an advisor to students in both the ODL and in the Instructional Systems major, counseling students on course selection and career options, writing letters of recommendation, and helping students (particularly our distance students) work through personal challenges and the demands of graduate studies, full-time work, and family responsibilities. I find that advising and interacting with students from a diverse range of professions (e.g., instructional designers, K-12 teachers, higher education faculty, and military trainers) presents a unique opportunity to share and integrate ideas with real-life problems to produce a rich and rewarding learning experience.
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